The rapid advances of ICTs (Information and Communication Technologies) have enabled ease in accessible language acquisition through the use of a wide range of mobile devices. These devices can be used for language learning anywhere and at any time. Mobile-Assisted Language Learning (MALL) is one such approach to language acquisition. MALL is enhanced and managed through the support of modern mobile technological devices. The study objective is to investigate the newcomers' perspective in Sweden with regard to the usability of mobile devices in Swedish language learning. Additionally, this study will explore the newcomer's attitude towards language learning through mobile devices. An International Organisation for Standardisation (ISO 9241) approach was used in this study to investigate attributes associated with usability; efficacy, effectiveness and satisfaction. 11 newcomers to Sweden who learning Swedish at SFI (Swedish For Immigrants) were interviewed to comprehend their perspective concerning the usability of mobile devices in Swedish language learning. The discovered findings confirm that efficiency, effectiveness and satisfaction have significant positive rates among newcomers, toward mobile devices usability. Additionally, the newcomers use the mobile devices in daily activities more than they do for Swedish language learning.
Introduction
Due to the large number of people moving on a global basis, societies are facing an increasing influx of newcomers. Those who are voluntarily migrating generally come "for working purpose, for studying purpose, marriage…". Additionally, there is a vast number of impersonally organized migration (BBC, 2018; Bradley, Lindström, & Hashemi, 2017; MacDonald & MacDonald, 1964) . For these newcomers, it is important to become integrated into the host society by learning its language (Driessen, van Emmerik, Fuhri, Nygren-Junkin, & Spotti, 2011) , so as not to be segregated and socially marginalised or excluded (Bradley et al., 2017; Rosén & Bagga-Gupta, 2013) . It is vital for newcomers to learn the local language so they can deal with the challenges relating to settling down in a new place and integrating into the host society in general (Brooker & Lawrence, 2012) . For a newcomer, knowing the language of the guest society would facilitate adapting to the new environment, as well as engaging in social interactions with locals (Morin, 2013) .
Background "If you talk to a man in a language he understands, that goes to his head. If you talk to him in his language
, that goes to his heart". Nelson Mandela (Note 1) (Aizezi, 2015; Burston, 2016; Stockwell & Hubbard, 2013) . According to Viberg and Grönlund (2013) , MALL refers to mobile devices used in learning language and it originates from the initial concept that introduced mobile learning, M-Learning (See Figure 1) .
Figure 1. MALL as a subset of M-learning
Adapted from (Sarrab, 2015) .
In this study, the term "mobile devices" will refer to all types of smartphones, tablets, laptops and Personal Digital Assistants (PDAs), as defined by literature and researchers' definition (Arain, Hussain, Rizvi, & Vighio, 2017; Bradley et al., 2017; Levene & Seabury, 2015; Yeap, Ramayah, & Soto-Acosta, 2016) . In addition to their small size, mobile devices provide many advantages, such as portability, accessibility, and usability, all of which support language learning (Aizezi, 2015; Burston, 2016; Viberg & Grönlund, 2012) . These devices are becoming ubiquitous among people and in daily life, as such, an effective way of putting them to use would be through language learning (Grant et al., 2015; Harrison et al., 2013) .
Research Question and Purpose of the Study

Usability of Mobile Devices
"Usability" refers to the effortlessness with which mobile devices are made to function and is critical to the success of mobile devices and acceptance of mobile technology overall (Min, Li, & Zhong, 2009; Urbaczewski & Koivisto, 2007) . The most widely recognised definition in literature for usability is "the extent to which a product can be used by specified users to achieve specified goals with effectiveness, efficiency and satisfaction in a specified context of use", coined by the International Organisation for Standardisation ISO 9241 (Bevan, Carter, & Harker, 2015; Urbaczewski & Koivisto, 2007) . Usable devices are generally regarded as being efficient, easy to learn, effective in use, and enjoyable. Even more, they encompass another set of interests that is satisfying, entertaining, helpful and effective, such as creating systems (Kukulska-Hulme, 2004 ).
Purpose of the Study
The objective of this study is to investigate the perspective of newcomers in Sweden with regard to the usability of mobile devices in Swedish language learning. Additionally, this study seeks to explore newcomer attitudes with respect to the use of mobile devices in language acquisition.
Research Question
According to Kukulska-Hulme (2007) , usability can be defined as a learning process that is unobstructed, effortless and enhanced. Approaching usability from this perspective and according to what was discussed in the previous sections, the following research question was formulated:
What are the newcomers' perspectives with regard to the usability of mobile assisted language learning for Swedish language learning?
For further clarification to the initial research question, a few sub-questions were set in place.
Firstly, "what are the newcomers' attitudes regarding using mobile devices for learning?", and secondly, "what challenges are they facing?"
Literature Review
In today's age, mobile devices have become quite ubiquitous and a necessity for most people. This change has resulted in a shift in attitudes toward language learning (Klímová, 2017; Urbaczewski & Koivisto, 2007) . International Journal of Business and Management Vol. 13, No. 11; 2018 According to the findings of a research conducted by Klímová (2017) concerning foreign language acquisition through mobile devices (2017), the use of mobile devices and their apps can result in positive effects on learning a foreign language, such as English, especially in the development of learners' vocabulary and pronunciation. Burston (2012) describes MobLang, a European project relating to MALL that was designed to teach languages (Spanish, English, Turkish and Greek) . An analysis of their data proves that this project provided very positive results.
In an action research project conducted by (Chen, 2013) , he investigates how students use mobile devices to learn the English language. The study demonstrates that mobile devices are ideal tools for creating an interactive and ubiquitous environment for language acquisition. This investigation also shows that students are satisfied with the usability and effectiveness of mobile devices used for MALL.
In a study conducted by (Bradley et al., 2017) , 38 newcomers in Sweden participated in a government project relating to Swedish language learning. The results revealed that the use of mobile devices, both inside and outside the classroom, improved speech tempo and self-confidence in speaking. The participants also expressed an interest for more language training mobile apps.
In his thesis, Aizezi (2015) explores the usability issues of the mobile phone in Swedish language learning. The finding demonstrates that users viewed the usability of mobile devices in a positive light. Furthermore, the participants mentioned they are in favour of using mobile phones for Swedish language learning.
In their paper, Wong and Looi (2010) present two case studies of MALL in learning English prepositions and Chinese idioms. The study reveals that MALL has the potential of revolutionizing the language learning field by students' use of mobile devices as personal learning tools, inside and outside the classroom.
Many authors discussed the usability of devices and systems. The researchers used many models to investigate usability. Table 1 contains examples of usability models. 
Study Model
Usability for mobile devices is not radically different from the usability of other types of systems (Urbaczewski & Koivisto, 2007) . The ISO 9241 definition is utilised by numerous researchers in their studies such as works of (Bevan et al., 2015; Frøkjaer, Hertzum, & Hornbaek, 2000; Harrison et al., 2013; Huang, Chou, & Bias, 2006; Hyvärinen, Kaikkonen, & Hiltunen, 2005; Iso, 1998; Jeng, 2005; Min et al., 2009; Nah, Siau, & Sheng, 2005; Nielsen, Overgaard, Pedersen, Stage, & Stenild, 2006; Urbaczewski & Koivisto, 2007) , it is therefore suitable for this study. According to the ISO 9241 definition, and as mentioned in section 1.2.1., the three attributes that define usability are effectiveness, efficiency and satisfaction ( Figure 2 illustrates this model).
Effectiveness is the accuracy and thoroughness with which users achieve specified objectives, as well as the ability of users to complete tasks. Effectiveness is measured by evaluating whether or not participants can complete a set of specified tasks. (Bevan et al., 2015; Harrison et al., 2013) .
Efficiency is the ability to perform a certain task successfully, without wasting time and exerting extra effort (Aizezi, 2015) . Efficiency is the resources (time, human effort, costs and material resources) that are expended when achieving a specific goal-e.g., the time to complete a specific task (Bevan et al., 2015; Harrison et al., 2013) .
Satisfaction refers to the extent of comfort and positive feelings users attribute to a particular product while using it. It is the perceived level of agreeability and convenience afforded to the user (Aizezi, 2015; Bevan et al., 2015; Harrison et al., 2013) .
Source: (author's own)
After an overview of other literature in this field, this study aims to investigate how feasible is it for newcomers to use mobile devices to learn Swedish. The study measure usability of mobile devices to learn Swedish language with regard of newcomers' perspective in Sweden.
Method and Framework
In order to achieve this qualitative study's goal and to answer the research question, the three attributes of usability will be measured by conducting a series of semi-interviews with 11 participants, all of whom are newcomers to Sweden studying Swedish in SFI (Swedish For Immigrants) school (more details on SFI next sub-section).
According to the works of Dumas and Salzman (2006) , the author chose to use interviewing as a tactic to collect the data. In their work, they mention four major categories of methods to measure usability. They were usability testing; usability inspections; surveys, interviews, and focus groups; and field methods. Dumas and Salzman highlighted some details to consider when using interview as a determining factor and these considerations are appropriate to this study. Some of these details were the complexity of the questions (relating to effectiveness and efficiency), small sample size, specific location of the interaction (SFI school), difficulty in acquiring a list of qualified respondents, and likelihood of unanswered survey questions. According to Kajornboon (2005) , the author chose semi-structured interviews to allow for flexibility if needed, such as to rephrase questions, give explanations, ask for clarification, and to change the order of the questions if necessary.
Participants and Data Collection
The data were collected in the second week of April 2018 in Orebro city in the very heart of Sweden. The participants were 11 newcomers who were learning Swedish language in SFI school. Participants were selected randomly by selecting sample broadly representative of the Swedish language learner communities in Sweden among the newcomers. The author met with 5 of the interviewees in SFI school, 2 in Orebro university, and another 4 by phone. The appointments were scheduled according to the participants' convenience. The author has informed the participants that their identity will be kept anonymous, in addition the collected data will not be misused, and will use for this study only.
Established in 1965, SFI has been running a free, national Swedish language education programs for immigrants in Sweden for years. According to the new language act, anyone who is legally a resident in Sweden has the right to Swedish language education (Bradley et al., 2017; Rosén & Bagga-Gupta, 2013 ).
The interviews contained 27 questions in five sections; participants' demographics information and background, effectiveness, efficiency, satisfaction and two open questions. The questions adapted from the works of (Aizezi, 2015; Chen, 2013; Lewis, 1995; Urbaczewski & Koivisto, 2007) . The questions were formatted according to their relevancy to the study's objectives and comprehensibility for participants.
Data Analysis
Followed (Burnard, 1991; Burnard, Gill, Stewart, Treasure, & Chadwick, 2008) guidelines to analyse the data collected, the author recording the interviews verbatim, read the answers and exclude issues that are unrelated to the topic, took notes, and demanded verification by contacting interviewees through email and asking them to read their recorded answers and validate them.
Result
According to the structure of the interview questions, the author has organized the results in five categories; demographic information and background, effectiveness, efficiency, satisfaction and overall thinking. International Journal of Business and Management Vol. 13, No. 11; 2018 4.1.1 Demographic Information and Background
The participants were 6 males and 5 females between the ages of 18 and 58 years from diverse origins; Asia, Middle East, Europe, America and Africa. Their purpose of living in Sweden was for work opportunities, post-secondary studies, marriage, or migration. The research sample was broadly representative of the Swedish language learner communities in Sweden among the newcomers (Note 2). Almost all of the participants had the same purpose for learning Swedish language: to be able to communicate with the rest of society, and to understand and converse with Swedish people. In addition to that, some of them have special aims, such as finding a job or teaching their children. For example, one interviewee explained why she learns Swedish. She said: "I'm living in Sweden, so I need to learn Swedish. In addition, I need it for job and for daily activities." Another one explained, "I have to learn it to communicate with the society and teach my kids."
The participants use various types of mobile devices such as smartphones, tablets and laptops. Table 2 shows the research sample's demographics and the mobile devices used. Internet connection is not an issue for any participant as Wi-Fi is available in school, at work and at home, however, not all interviewees had 3G or 4G connection. Two of the interviewees did not subscribe with this service, saying that they did not feel they needed it or simply for economic reasons. One interviewee stated:
"I do not need it [internet] outside, in addition to economic reasons." The other one said, "I don't need it because I have connection in the home and the class."
The majority of participants use the mobile devices outside learning times to communicate with friends and relatives, using social apps such as Facebook, WhatsApp, Viber, Line, Instagram, Twitter and LinkedIn. They spend between 3 to 8 (discontinuous hours) during a day using social apps. Additionally, participants had other programs and apps they use during the day, such as YouTube, Calendar, Mail, MS Office, Notes, Google translator and Music (see Table 3 in Appendix A for a brief description of these apps). During the interviews, the author observed that Facebook and WhatsApp have the most usage among the participants. As revealed by one participant "Facebook, WhatsApp, I use them about 6 to 8 hours in the day to contact with family and friends."
When studying, the participants use programs and apps for learning Swedish language, such as Fronter, Unis, Språkvägen, Kahoot, Duolingo, Google Translate, Lexin, YouTube and SVT Play (see Table 3 for a brief description of these apps). From the interviewees' explanations, the author observed that Google Translate and Fronter were most used among all apps and programs. Google Translate aids the students in familiarizing themselves with new vocabulary by translating new words to their mother tongue, and Fronter assists the students in organising and controlling the students' study in the SFI school. They spend between 15 minutes to 2 (discontinuous hours) in a day using learning programs. A student explains her activity in the school, saying:
"We use Unis and Språkvägen, those for reading, listing, writing and grammar. In addition to Kahoot, this to do entertainment competitions among students. I use Unis and Google translator for about one hour in the school." ijbm.ccsenet.org International Journal of Business and Management Vol. 13, No. 11; 2018 115 The primary feature used by participants to facilitate learning is the camera. Participants use the camera feature in their devices by taking photos or snapshots of documents and translating them. One interviewee explained, "I use the camera to take a picture for the whiteboard when I don't have time to write everything, about one or two times in the class."
All the other utility-type apps come in second place, such as video, voice recording, weather, calendar, notes, mail and music features in the mobile devices. Participants use these features between 10 minutes to an hour in the SFI school. Outside school, they use translation services provided by Google or other apps and they watch SVT (Swedish TV) through the SVT Play app between 15 to 45 minutes in the day to enhance their listening and pronunciation.
In this section, the study's findings of demographics and background were presented, in addition to their attitudes regarding the use of mobile devices in Swedish language learning. According to the study's method, the next sub-sections will present the findings according to each of the usability aspects of mobile devices in Swedish language learning.
Effectiveness
The majority of the participants (7 out of 11) agreed that using mobile devices in Swedish language learning is effortless, does not need to be learned, and can be used comfortably. All participants, except one, stated that the use of mobile devices facilitates completing tasks and activities. The participant that disagreed only understood the Arabic language, and as a result, he faced some difficulties with utilising apps in English or Swedish language. He solved this problem by translating the words to Arabic and memorising them. He explained "I find some difficulties using mobile apps because I don't speak English, I speak only Arabic, and I'm still beginner in Swedish, so I need to translate some words to Arabic to understand and memorize them."
All participants agreed that using mobile devices for language learning is easy, and with some to little effort, the user can expertly operate the device. One participant explains why this is, saying: "the programs and apps were designed to be easy for all learners."
Using mobile devices helps participants learn Swedish without time constraints as the devices provide an effortless and convenient way to learn. As the participants explained, without the devices, they would need to go to the library and use books to find the information they need. They would also need to carry a dictionary everywhere and it would take them several minutes just to find one word. Instead, because of the great usability of mobile devices, one interviewee explained "When I translate word I can save it, and then I can use it again and learn it. And the app gives me the tenses for the verb, and how to pronounce it. Additionally, mobile devices allow for flexibility and accessibility, [as] the teacher cannot pay attention to all students in same time."
The devices enabled learners to accomplish learning tasks quickly, find the definitions of words and their pronunciations, and provide additional learning tools all in a matter of seconds, "To search for word meaning in a dictionary you need more than five minutes, but with mobile, I can translate it in seconds."
Efficiency
The time and effort spent by students using mobile devices in Swedish learning are considered essential to supporting their language acquisition. Some participants commented, "Man can learn language in the home as same as in the school using the mobile devices in learning." Another one stated, "I have old mobile phone, and old laptop, but even though using them, save my time in learning with little effort."
Using mobile devices in Swedish language learning is simple and does not require too much time or effort to learn. One participant recommends watching YouTube as an introduction to mobile learning. However, if the user has an old device, they might face some problems, such as charging, capacity and processing speed. One participant remarked, "…but one needs a modern device to not face problems in the device."
When asked to assess their progress, the participants rated their learning progress in Swedish language with high ratings. They came to this decision because "...using the mobile devices save 90% of my learning time" and "... if I didn't use the devices maybe I need several months to reach the same level which I'm in now." Overall, mobile assisted language learning seems to be an effective way to learn a new language.
Nonetheless, language educators and classes are still an important factor in the learning process. As one interviewee stated, "... the traditional way still required, because sometime there is problems with mobile, when you translate is not a good translation, sometimes wrong translation. Also, to understand the structure you need the traditional class," and also, "…but to learn Swedish you need to go to the class and talk with others and listen to teacher comments."
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Ultimately however, the ease provided by mobile devices far outweighs any downsides to using them. From their small size and convenience, to their speed and efficiency, to their accessibility and mobility, mobile devices allow for an easy Swedish language learning experience-without any constraint on time or place. As one participant explained, "… using devices in learning is useful and easy, save time and can learn everywhere and anytime." Another one pointed out how, "… mobile and iPad size, mobility, accessibility and ability to use anytime and anywhere, internet connection available all the time, all those features make from the Swedish learning easy."
Satisfaction
Mobile devices inspire positive feelings in users when they use them in Swedish language acquisition. This feeling changes to pleasure when users are able to interact with the society using the assistance of their mobile devices, as one interviewee explained, "… I'm happy to use it. I feel pleasure when I learn new word and find meaning to word I don't know it before." This feeling will be felt at a reduced rate if users are operating an old device. In this case, they will suffer as they use it, as one participant who used an old smartphone complained, "I feel good when I translate and get meaning of the words, but I feel bad when my mobile stop working."
There are some programs and apps that facilitate language acquisition through a more entertaining approach, like Kahoot and Duolingo. All participants were satisfied using mobile devices in Swedish language learning, but this satisfaction can decrease depending on two factors as the participants clarified; the recentness of the mobile device model and the accuracy of translations. As one participant commented, "I'm satisfied, but sometime when you translate, and you get wrong translation, I'm not satisfied, and the teachers said to not rely to the translation all the time." Another one stated, "I'm satisfied, but I will be more satisfied if I have newer device."
Additionally, the participants were also satisfied with device functions like camera and connectivity as they found them very useful in learning process. One emphasized the importance of the features by saying, "… without the functions in the device it will be like a normal phone. I use and carry it because of its functions." Another one went as far as to say, "The mobile devices became necessity, without them the learning will be difficult."
Overall Thinking
Two questions were included in the interview guide in order to allow participants describe their opinion in general about the usability of mobile devices assisted Swedish language learning.
According to all participants, mobile devices, nowadays, have become a necessary tool for Swedish language learning. With the assistance of mobile devices, the participants were able to learn and practise anytime and anywhere, translate when they go shopping or when they are talking to Swedish speakers, and listen and correct their pronunciation and more. As one participant illustrated, "… It's easy and accessible, I can find the translation when I make shopping, in the class, in the home. I can listen to the radio watch SVT from my laptop or my mobile. I can write, and the devices correct my writing. It's useful and convenient."
The participants did not find any clear disadvantages in using mobile devices to assist them in language learning. According to their discussion, technology is finding solutions for all emerging challenges and disadvantages. As one participant described, "… all challenges were solved, I have power bank for charging the mobile, the screen size is good enough, and I have internet connection everywhere. I don't have problems with the Swedish letters."
However, if the user has old device, he may still be able to find some disadvantages. One participant explained, "… the disadvantages are coming from old devices, charging battery, small screen size, slow processing and bad camera." According to another participant, there is one condition to user satisfaction and that is that the device should be modern, because otherwise, the functions will be slow or not working, "No, because they are slow and there are some functions not working."
Discussion
This study investigates the usability of mobile devices in Swedish language learning for newcomers in Sweden.
The interviewees who took part in this research explained their perspectives concerning mobile assisted Swedish language learning in a significantly positive way, this in line with works of (Aizezi, 2015; Harrison et al., 2013; Klímová, 2017) .
The research has resulted in important findings for both research and practice. Firstly, the usability of mobile devices in Swedish language learning has a positive review among the students in SFI, which is representative of ijbm.ccsenet.org
International Journal of Business and Management Vol. 13, No. 11; 2018 all participants. The interviews have demonstrated the facility and effectiveness of mobile devices in language learning. Despite some difficulty in using programs in Swedish or English language, the participants can use the devices effectively and fulfil their tasks quickly (Al-Said, 2015; Chen, 2013) . Mobile devices accessibility and mobility contributed in their efficiency in Swedish language learning (Anshari, Almunawar, Shahrill, Wicaksono, & Huda, 2017; Yeap et al., 2016) . Additionally, MALL encourages Swedish learning among students, helps in increasing students' performance and improves overall satisfaction in language learning (Arain et al., 2017; Chen, 2013) . Effectiveness, efficiency and satisfaction of using mobile devices in Swedish learning depends on having a modern device and its ability to handle new technology and high connectivity speed (Anshari et al., 2017; Chen, 2013) .
Secondly, participants spend most of their time using social apps on mobile devices to communicate with their relatives and friends. They use the devices between 6 to 8 hours during a day for non-learning purposes. In class or for language learning, they use the devices between 15 minutes to 2 hours, even though, at most, all they do during this time is translate words and texts with Google Translate. Other learning programs and apps do not have the same attention from students (Begum, 2011; Bradley et al., 2017; Stockwell & Hubbard, 2013) .
Thirdly, the students perceive that MALL enhances their Swedish language learning. This does not mean that owning mobile devices takes away the need for language educators and classes. This shows the advantage that mobile devices provide. With the use of mobile devices, students were able to learn new vocabulary in all tenses with the correct pronunciation (Chen, 2013; Klímová, 2017; Stockwell & Hubbard, 2013) . According to UNESCO working paper, the current pedagogical approaches are not ready enough to shift to mobile learning and begin a new generation of learning (Anshari et al., 2017; Vosloo & West, 2012) .
After discussing the three main findings of this study, the following subsections will be answering the research questions.
Research Questions Answers
According to the study's method, usability of mobile devices in language learning has three aspects; effectiveness, efficiency, and satisfaction. The participants gave significantly positive feedback concerning this. Furthermore, it was clear that they rely on their mobile devices in their daily activities. Finally, newcomers used the mobile devices to communicate with the Swedish community, either by translating words (while shopping, at work, etc.) or by learning and practising the Swedish language.
Regarding the sub-questions: What are newcomers' attitudes regarding the use of mobile devices for learning? And what challenges are they facing?
The findings demonstrated that the newcomers use their mobile devices, firstly, to communicate with their relatives and friends, secondly, to learn through translating texts and receiving information about their learning progress through (e.g. the Fronter app), and to engage in some Swedish language practice and exercises. Lastly, the participants did not find any clear disadvantages in using mobile devices to assist them in language learning.
Limitation
In this study, calls and SMS messages were not included as features of mobile devices as learning methods, because not all mobile devices support calls or SMS. Additionally, the participants were 11 students. It would be enriching to this study if the participants had been more number.
Conclusion
In this study, 11 newcomers to Sweden who were learning Swedish were interviewed to better comprehend their perspective concerning the usability of mobile devices in Swedish language learning. The ISO 9241 approach was used to investigate attributes associated with usability; efficacy, effectiveness and satisfaction. The study's findings answer the research question by affirming that newcomers to Sweden do, in fact, have positive feeling toward mobile devices' usability, the newcomers use the mobile devices in daily activities more than they do for Swedish language learning. It would be advised that future studies explore additional perspectives with regard to the usability of mobile devices in Swedish language learning, specifically students and teachers. It may also help to investigate the opinions of the newcomers and teachers with respect to more specific dimensions of language learning through mobile devices, such as the usability of the language apps and programs.
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